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Abstract

The purpose of this research was to discuss how premorbid adjustment, which refers to the
individual's functioning and well-being before the onset of a specific condition, can have a significant
impact on academic performance. The five main ways in which premorbid adjustment can affect
academic performance are cognitive abilities, emotional and behavioral functioning, social skills,
motivation and self-regulation, and overall mental health and well-being. These factors can play a
crucial role in a student's ability to learn, focus, engage in the classroom, form positive relationships,
set and work towards academic goals, and cope with stress and adversity related to academic
performance. It is important for educators to be aware of the potential impact of premorbid
adjustment on academic performance and to provide appropriate support to students who may be
struggling. This can include providing accommodations, such as extra time on exams, or offering
additional support, such as tutoring or counseling. Additionally, it is important for educators to work
with families and mental health professionals to ensure that students receive the appropriate
interventions and support to improve their cognitive abilities, emotional and behavioral functioning,
social skills, motivation and self-regulation, and overall mental health and well-being and succeed
academically.
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Introduction

Premorbid adjustment refers to an individual's level of functioning and overall well-being before
the onset of a mental illness or disorder. This concept is important in the field of psychiatry
because it can provide insight into how an individual's life experiences and coping mechanisms
may affect their risk for developing certain conditions, as well as their prognosis and response
to treatment. One way that premorbid adjustment is measured is through the use of
standardized assessments, such as the Global Assessment of Functioning (GAF) scale. This scale
evaluates an individual's level of functioning in various areas, including work, relationships, and
daily activities, and assigns a score on a scale of 0-100. A higher score indicates better premorbid



adjustment, while a lower score indicates more significant impairment. Research has found that
individuals with better premorbid adjustment are more likely to have better outcomes following
a diagnosis of a mental illness. For example, individuals with higher premorbid functioning are
more likely to maintain employment and have better social support networks, which can be
important factors in recovery. Additionally, those with better premorbid adjustment are also
more likely to have better cognitive functioning, which can help them to better understand and
manage their symptoms.

Premorbid adjustment can also be affected by various life events and experiences. For example,
individuals who have experienced traumatic events or have a history of abuse may have lower
premorbid adjustment, which can increase their risk for developing certain mental ilinesses. On
the other hand, individuals who have strong social support networks and positive coping
mechanisms may have better premorbid adjustment, which can protect them against
developing certain conditions. In summary, premorbid adjustment refers to an individual's level
of functioning and overall well-being before the onset of a mental illness or disorder. It can be
measured through standardized assessments and is associated with better outcomes following
a diagnosis of a mental illness. Premorbid adjustment can be affected by various life events and
experiences, and can provide insight into how an individual's life experiences and coping
mechanisms may affect their risk for developing certain conditions, as well as their prognosis
and response to treatment.

Academic performance refers to a student's level of achievement in their education, typically
measured by their grades, test scores, and other academic indicators. This can include their
performance in individual classes, as well as their overall grade point average (GPA) and
standardized test scores.

Academic performance is an important aspect of a student's education, as it can have a
significant impact on their future opportunities. For example, students with high academic
performance are more likely to be accepted into prestigious universities and to have more job
opportunities available to them after graduation. Additionally, high academic performance can
also lead to greater self-esteem and self-confidence, which can have a positive impact on a
student's overall well-being.

There are a variety of factors that can affect a student's academic performance, including their
motivation, study habits, and learning style. For example, students who are highly motivated to
do well in school and who have good study habits are more likely to have high academic
performance. Additionally, students who learn best through visual or hands-on methods may
need to use different study strategies than those who learn best through auditory methods.

Academic performance can also be affected by external factors, such as the quality of the school
and the student's home environment. For example, students who attend schools with smaller
class sizes, more experienced teachers, and more resources may have better academic
performance than those who attend schools with larger class sizes and fewer resources.
Additionally, students who grow up in homes with more supportive and nurturing environments
may have better academic performance than those who grow up in homes with more stress and
instability. In summary, academic performance refers to a student's level of achievement in their
education, which can have a significant impact on their future opportunities. Academic
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performance is affected by a variety of factors including motivation, study habits, learning style,
school environment, and home environment. It is important to identify the factors affecting
academic performance in order to provide support and interventions to improve the students'
academic outcomes.

Premorbid adjustment effect on academic performance

Cognitive abilities, such as memory and attention, play a crucial role in academic performance.
A student's ability to remember and retrieve information is essential for learning and
understanding new concepts. Memory also plays a role in a student's ability to recall information
during exams and assessments. Attention, on the other hand, is necessary for a student to be
able to focus and engage in the classroom. A student who is easily distracted or has difficulty
staying focused may struggle to keep up with the material being taught.

Premorbid adjustment can have a significant impact on cognitive abilities. For example, a
student who has a history of mental health issues, such as depression or anxiety, may have
difficulty with memory and attention. These conditions can affect a student's ability to
concentrate, which can make it difficult to learn and retain new information. Additionally, a
student who has experienced trauma or stress may have difficulty with memory and attention
due to the impact on the brain.

Research suggests that a student's cognitive abilities can be improved through appropriate
intervention and support. For example, cognitive-behavioral therapy (CBT) has been found to
be effective in improving attention and memory in individuals with mental health issues.
Additionally, cognitive-based interventions such as cognitive remediation therapy (CRT) has also
been found to be effective in improving cognitive abilities.

It is important for educators to be aware of the potential impact of premorbid adjustment on
cognitive abilities and to provide appropriate support to students who may be struggling in this
area. This can include providing accommodations, such as extra time on exams, or offering
additional support, such as tutoring. Additionally, it is important for educators to work with
families and mental health professionals to ensure that students receive the appropriate
interventions and support to improve their cognitive abilities. In conclusion, cognitive abilities,
such as memory and attention, play a crucial role in academic performance. Premorbid
adjustment can have a significant impact on these abilities, and interventions and support can
help to improve them. It is important for educators to be aware of this impact and to provide
appropriate support to students who may be struggling. Additionally, working with families and
mental health professionals can ensure that students receive the appropriate interventions and
support to improve their cognitive abilities and succeed academically.

Emotional and behavioral functioning can have a significant impact on a student's academic
performance. Emotions such as anxiety, depression, and stress can affect a student's ability to
focus and engage in the classroom. Behavioral issues, such as impulsivity or aggression, can also
make it difficult for a student to learn and succeed academically. Premorbid adjustment, which
refers to an individual's level of functioning prior to the onset of a mental or physical iliness, has
been found to have a significant impact on academic performance in minority students. Studies
have shown that lower premorbid adjustment is associated with lower academic achievement
in African American and Hispanic/Latino students. This effect is believed to be due to a
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combination of factors, including limited access to educational resources, discrimination, and
social and economic disadvantages. Understanding the impact of premorbid adjustment on
academic performance in minority students is important for developing effective interventions
to support their success in education and beyond. By addressing the underlying factors
contributing to lower premorbid adjustment, such as socioeconomic disparities and
discrimination, educators and policymakers can help to level the playing field and promote
equity in academic achievement for all students.

Premorbid adjustment can play a role in emotional and behavioral functioning. For example, a
student who has experienced trauma or has a history of mental health issues may have difficulty
managing their emotions and behaviors. These conditions can affect a student's ability to
regulate their emotions, which can make it difficult for them to focus and engage in the
classroom. Additionally, a student who has experienced poverty, abuse, or neglect may have
difficulty with emotional and behavioral regulation due to the impact of these experiences on
the brain. Research suggests that interventions such as cognitive-behavioral therapy (CBT) and
dialectical behavior therapy (DBT) can be effective in improving emotional and behavioral
functioning. These interventions can help a student to develop coping skills and strategies for
managing their emotions and behaviors. Additionally, medication can also be used to help with
emotional and behavioral regulation.

It is important for educators to be aware of the potential impact of premorbid adjustment on
emotional and behavioral functioning and to provide appropriate support to students who may
be struggling in this area. This can include providing accommodations, such as extra time on
exams, or offering additional support, such as counseling or mentoring. Additionally, it is
important for educators to work with families and mental health professionals to ensure that
students receive the appropriate interventions and support to improve their emotional and
behavioral functioning. In conclusion, emotional and behavioral functioning can have a
significant impact on a student's academic performance. Premorbid adjustment can play a role
in emotional and behavioral functioning, and interventions such as CBT, DBT and medication
can help to improve them. It isimportant for educators to be aware of this impact and to provide
appropriate support to students who may be struggling. Additionally, working with families and
mental health professionals can ensure that students receive the appropriate interventions and
support to improve their emotional and behavioral functioning and succeed academically.

Social skills are an important aspect of academic performance as they can affect a student's
ability to build positive relationships with peers and teachers. Good social skills can help a
student to form friendships, work effectively in group projects, and communicate effectively
with teachers. On the other hand, poor social skills can lead to isolation, difficulties in teamwork
and misunderstandings with teachers, that can negatively impact a student's academic
performance.

Premorbid adjustment can have an impact on social skills development. For example, a student
who has experienced trauma or has a history of mental health issues may have difficulty forming
relationships and communicating effectively with others. A student who has experienced
poverty, abuse, or neglect may have difficulty with social skills due to lack of opportunities to
interact with others or to develop social skills in a safe and supportive environment. Research



suggests that interventions such as social skills training (SST) and cognitive-behavioral therapy
(CBT) can be effective in improving social skills. SST can help a student to develop the skills
necessary to interact with others effectively, while CBT can help a student to understand and
change negative thought patterns that may be impacting their social interactions. Additionally,
interventions such as family therapy and parent-child interaction therapy (PCIT) can help to
address issues related to social skills within the context of the family environment.

It is important for educators to be aware of the potential impact of premorbid adjustment on
social skills and to provide appropriate support to students who may be struggling in this area.
This can include providing accommodations, such as extra time on group projects, or offering
additional support, such as counseling or mentoring. Additionally, it is important for educators
to work with families and mental health professionals to ensure that students receive the
appropriate interventions and support to improve their social skills.

Social skills are an important aspect of academic performance as they can affect a student's
ability to build positive relationships with peers and teachers. Premorbid adjustment can have
an impact on social skills development and interventions such as SST, CBT, family therapy, and
PCIT can help to improve them. It is important for educators to be aware of this impact and to
provide appropriate support to students who may be struggling. Additionally, working with
families and mental health professionals can ensure that students receive the appropriate
interventions and support to improve their social skills and succeed academically.

Motivation and self-regulation are key factors that can impact a student's academic
performance. Motivation is the drive to engage in a specific behavior or activity, while self-
regulation refers to a student's ability to control their behavior and emotions. A student who is
motivated to learn and has good self-regulation skills will be more likely to set and work towards
academic goals. On the other hand, a student who lacks motivation and self-regulation skills
may struggle to stay on task and achieve academic success.

Premorbid adjustment can have a significant impact on motivation and self-regulation. For
example, a student who has experienced trauma or has a history of mental health issues may
have difficulty with motivation and self-regulation. These conditions can affect a student's ability
to control their behavior and emotions, which can make it difficult for them to stay on task and
achieve academic goals. Additionally, a student who has experienced poverty, abuse, or neglect
may have difficulty with motivation and self-regulation due to the impact of these experiences
on the brain.

Research suggests that interventions such as self-regulation training (SRT) and cognitive-
behavioral therapy (CBT) can be effective in improving motivation and self-regulation. SRT can
help a student to develop the skills necessary to control their behavior and emotions, while CBT
can help a student to understand and change negative thought patterns that may be impacting
their motivation and self-regulation. Additionally, interventions such as mindfulness and
meditation have been found to be effective in improving self-regulation.



It is important for educators to be aware of the potential impact of premorbid adjustment on
motivation and self-regulation and to provide appropriate support to students who may be
struggling in this area. This can include providing accommodations, such as extra time on
assignments, or offering additional support, such as counseling or mentoring. Additionally, it is
important for educators to work with families and mental health professionals to ensure that
students receive the appropriate interventions and support to improve their motivation and
self-regulation.

In conclusion, motivation and self-regulation are key factors that can impact a student's
academic performance. Premorbid adjustment can have a significant impact on motivation and
self-regulation, and interventions such as SRT, CBT, mindfulness, and meditation can help to
improve them. It is important for educators to be aware of this impact and to provide
appropriate support to students who may be struggling. Additionally, working with families and
mental health professionals can ensure that students receive the appropriate interventions and
support to improve their motivation and self-regulation and succeed academically.

Overall mental health and well-being can have a significant impact on a student's ability to cope
with stress and adversity related to academic performance. Mental health conditions such as
depression, anxiety, and stress can affect a student's ability to learn, concentrate, and engage
in the classroom. Additionally, a student who is not in a good mental state may have difficulty
managing stress and dealing with academic challenges, which can negatively impact their
academic performance.

Premorbid adjustment can play a role in overall mental health and well-being. For example, a
student who has experienced trauma or has a history of mental health issues may have difficulty
with maintaining good mental health and well-being. These conditions can affect a student's
ability to cope with stress and adversity, which can make it difficult for them to succeed
academically. Additionally, a student who has experienced poverty, abuse, or neglect may have
difficulty with mental health and well-being due to the impact of these experiences on the brain.

Research suggests that interventions such as cognitive-behavioral therapy (CBT), mindfulness-
based therapies (MBT), and medication can be effective in improving overall mental health and
well-being. These interventions can help a student to cope with stress and adversity, and
improve their ability to learn and succeed academically. Additionally, providing access to mental
health support services such as counseling and therapy can also help to improve overall mental
health and well-being.

It is important for educators to be aware of the potential impact of premorbid adjustment on
overall mental health and well-being and to provide appropriate support to students who may
be struggling in this area. This can include providing accommodations, such as extra time on
assignments or providing a quiet space, or offering additional support, such as counseling or
mentoring. Additionally, it is important for educators to work with families and mental health
professionals to ensure that students receive the appropriate interventions and support to
improve their overall mental health and well-being.

In conclusion, overall mental health and well-being can have a significant impact on a student's
ability to cope with stress and adversity related to academic performance. Premorbid



adjustment can play a role in overall mental health and well-being and interventions such as
CBT, MBT, medication, and mental health support services can help to improve them. It is
important for educators to be aware of this impact and to provide appropriate support to
students who may be struggling. Additionally, working with families and mental health
professionals can ensure that students receive the appropriate interventions and support to
improve their overall mental health and well-being and succeed academically.

Conclusion

Premorbid adjustment, or factors that existed before an individual's current condition, can have
a significant impact on academic performance in several ways. These include cognitive abilities,
emotional and behavioral functioning, social skills, motivation and self-regulation, and overall
mental health and well-being.

Cognitive abilities, such as memory and attention, are crucial for academic performance.
Premorbid adjustment can affect these abilities, and interventions such as cognitive-behavioral
therapy (CBT) and cognitive remediation therapy (CRT) can help to improve them. Educators can
also provide accommodations and support to students who may be struggling in this area.
Emotional and behavioral functioning can also impact academic performance. Premorbid
adjustment can play a role in emotional and behavioral functioning, and interventions such as
cognitive-behavioral therapy (CBT) and dialectical behavior therapy (DBT) can help to improve
them. Medication can also be used to help with emotional and behavioral regulation.

Social skills are an important aspect of academic performance, and premorbid adjustment can
have an impact on social skills development. Interventions such as social skills training (SST) and
cognitive-behavioral therapy (CBT) can be effective in improving social skills, as well as family
therapy and parent-child interaction therapy (PCIT). Motivation and self-regulation are key
factors that can impact a student's academic performance. Premorbid adjustment can have a
significant impact on motivation and self-regulation, and interventions such as self-regulation
training (SRT), cognitive-behavioral therapy (CBT), mindfulness, and meditation can help to
improve them. Additionally, overall mental health and well-being can have a significant impact
on a student's ability to cope with stress and adversity related to academic performance, and
interventions such as cognitive-behavioral therapy (CBT), mindfulness-based therapies (MBT),
and medication can be effective in improving overall mental health and well-being. Educators,
families, and mental health professionals can ensure that students receive the appropriate
interventions and support to improve their overall mental health and well-being and succeed
academically.

References

[1] J. A. Wojtalik, A. T. Flores, M. S. Keshavan, and S. M. Eack, “Premorbid sociality
moderates social adjustment change during Cognitive Enhancement Therapy for adults
with eatly schizophrenia,” |. Clin. Child Adolesc. Psychol., vol. 51, no. 3, pp. 312-322, May
2022.

[2] H. E. Cannon-Spoor, S. G. Potkin, and R. J. Wyatt, “Measurement of premorbid
adjustment in chronic schizophrenia,” Schizophr. Bull., vol. 8, no. 3, pp. 470—484, 1982.



[10]

[11]

[12]

[13]

[14]

[15]

[10]

P. Stefanatou ¢t a4/, “THE PREDICTIVE VALUE OF PREMORBID
ADJUSTMENT  REGARDING  COGNITIVE  DYSFUNCTION  IN
SCHIZOPHRENIA,” Dialogues in Clinical Neuroscience & Mental Health, vol. 1, no. s3,
Nov. 2018.

J. J. Rodriguez Solano and M. Gonzalez de Chavez, “Premorbid adjustment and
previous personality in schizophrenic patients,” Eur. |. Psychiat., vol. 19, no. 4, pp. 243—
254, 2005.

A. Hatzimanolis ¢ al, “Familial and socioeconomic contributions to premorbid
functioning in psychosis: Impact on age at onset and treatment response,” Eur
Psychiatry, vol. 63, no. 1, p. e44, Apr. 2020.

A. Caqueo-Urizar, F. Ponce-Correa, C. Semir-Gonzalez, and A. Urzua, “Latent profiles
of premorbid adjustment in Schizophrenia and their correlation with measures of
recovery,” . Clin. Med., vol. 11, no. 13, p. 3840, Jul. 2022.

A. Lépez-Diaz et al., “A proxy measure of premorbid adjustment in psychosis for large-
scale epidemiological studies and electronic health record-based research,” Schizophr.
Res., vol. 243, pp. 467469, May 2022.

M. A. Bridgwater, L. E. Horton, and G. L. Haas, “Premorbid adjustment in childhood
is associated with later emotion management in first-episode schizophrenia,” Schizophr.
Res., vol. 240, pp. 233-238, Feb. 2022.

O. O. Fakorede, A. Ogunwale, and A. O. Akinhanmi, “Disability and premorbid
adjustment in schizophrenia: A retrospective analysis,” S. Afr. |. Psychiatr., vol. 28, p.
1853, Dec. 2022.

P. Stefanatou, C.-S. Karatosidi, E. Tsompanaki, E. Kattoulas, N. C. Stefanis, and N.
Smyrnis, “Premorbid adjustment predictors of cognitive dysfunction in schizophrenia,”
Psychiatry Res., vol. 267, pp. 249255, Sep. 2018.

E. Setién-Suero, R. Ayesa-Arriola, J. Pefia, B. Crespo-Facorro, and N. Ojeda, “Trauma
and psychosis: The mediating role of premorbid adjustment and recent stressful events
in a 3-year longitudinal study,” J. Psychiatr. Res., vol. 155, pp. 279-285, Nov. 2022.

J. Lundsgaard, T. D. Kristensen, C. Wenneberg, M. Gregersen, M. Nordentoft, and L.
B. Glenthgj, “Premorbid adjustment associates with cognitive and functional deficits in
individuals at ultra-high risk of psychosis,” Schizophrenia (Heidelb.), vol. 8, no. 1, p. 79,
Oct. 2022.

Z. Song, G. Mellon, and Z. Shen, “Relationship between Racial Bias Exposure,
Financial Literacy, and Entrepreneurial Intention: An Empirical Investigation,” Journal
of Artificial Intelligence and Machine Learning in Management, vol. 4, no. 1, pp. 4255, 2020.
Z. Song, R. M. Johnston, and C. P. Ng, “Equitable Healthcare Access During the
Pandemic: The Impact of Digital Divide and Other SocioDemographic and Systemic
Factors,” Applied Research in Artificial Intelligence and Cloud Computing, vol. 4, no. 1, pp. 19—
33, 2021.

L.-A. Xenaki ¢ al., “Organization framework and preliminary findings from the Athens
First-Episode Psychosis Research Study,” Early Interv. Psychiatry, vol. 14, no. 3, pp. 343—
355, Jun. 2020.

L. A. Xenaki, C. T. Kollias, and P. Stefanatou, “Organization framework and
preliminary findings from the Athens First-Episode Psychosis Research Study,” Early
Interv. Psychiatry, 2020.

S. Achar, “Leveraging Cloud Technologies to Enhance Student Academic
Performance,” Sage Science Review of Educational Technology, vol. 4, no. 2, pp. 39-52, 2021.



18]
[19]

[20]

21]

22]

23]
[24]

[25]

[26]
[27]
28]

[29]

R. Haumann and G. Zimmer, Eds., Handbook of academic performance. Hauppauge, NY:
Nowva Science, 2013.

N. Tzenios, “Clustering Students for Personalized Health Education Based on Learning
Styles,” Sage Science Review of Educational Technology, vol. 3, no. 1, pp. 22306, 2020.

N. Tzenios, “The Impact of Health Literacy on Employee Productivity: An Empirical
Investigation,” Empirical Quests for Management Essences, vol. 3, no. 1, pp. 21-33, Nov.
2019.

J. A. Gonzalez-Garcia, A. Bernardo, J. C. Nunez, and C. Rodriguez, Eds., Factors
Affecting Academic Performance. Hauppauge, NY: Nova Science, 2017.

N. Tzenios, “Examining the Impact of EdTech Integration on Academic Performance
Using Random Forest Regression,” ResearchBerg Review of Science and Technology, vol. 3, no.
1, pp. 94-1006, Dec. 2020.

S. Mortgan, Performance assessment in  academic libraries. L.ondon, England: Mansell
Publishing, 1995.

W. Weinlich, “The Contribution of Art Education to Educational Transitions,” Journal
of Elementary Edncation, 2018.

G. Konstantakopoulos, N. Ioannidi, C. Psarros, P. Patrikelis, P. Stefanatou, and E.
Kravariti, “The impact of neurocognition on mentalizing in euthymic bipolar disorder
versus schizophrenia,” Cogn. Neurgpsychiatry, vol. 25, no. 6, pp. 405—420, Nov. 2020.
The impact of academic research on industrial performance. Washington, D.C., DC: National
Academies Press, 2003.

M. C. W. Yip, Ed., Cognition, metacognition and academic performance. London, England:
Routledge, 2017.

W. Weinlich, “Was kann die Was kann die Kunstpidagogik fir die Inklusion leisten?
Ein Impuls fir die Primarstufe und dariber hinaus,” R&E-SOURCE, 2018.

L. A. Xenaki ez al, “The relationship between early symptom severity, improvement
and remission in first episode psychosis with jumping to conclusions,” Schizophr. Res.,
vol. 240, pp. 24-30, Feb. 2022.

M. Harper, Ed., Migration and mental health, 1st ed. Basingstoke, England: Palgrave
Macmillan, 2018.

C. Catlson, Ed., Mental Health. Hauppauge, NY: Nova Science, 2017.

C. Hutchison and N. Hickman, Mental Health, 1st ed. London, England: Red Globe
Press, 2016.

W. Weinlich, “Zur Bedeutung der Hattie-Studie fir die Kunsterziehung,” researchgate. net,
2018.

S. Dimitrakopoulos ¢7 al., “Don’t blame psychosis, blame the lack of services: a message
for early intervention from the Greek standard care model,” BMC Psychiatry, vol. 22, no.
1, p. 565, Aug. 2022.

P.-A. Tengland, Mental Health, 2001st ed. New York, NY: Springer, 2013.

P. Clarke, Mental health. Armagh, Northern Ireland: Centre for Cross Border Studies,
2009.

W. Weinlich, “Blinde Flecken in der Kunstdidaktik Unbeachtete Bereiche des
Lehrplans,” Re>E-SOURCE, 2020.

R. Sutar and National Institute of Mental Health and Neurosciences, ‘“Restoration of
consciousness with zolpidem in a patient with sporadic Creutzfeldt - Jakob disease
(sCJD),” Addict. Addict. Disord., vol. 3, pp. 1-2, Sep. 2016.

Substance Abuse and Mental Health Services Administration (SAMHSA), Department
of Health and Human Services (HHS), “Opioid drugs in maintenance and



[40]

[41]

[42]

[43]

10

detoxification treatment of opiate addiction; proposed modification of dispensing
restrictions for buprenorphine and buprenorphine combination as used in approved
opioid treatment medications. Final rule,” Fed. Regist., vol. 77, no. 235, pp. 72752—
72761, Dec. 2012.

P. Stefanatou e al., “Patient-reported needs predict perceived psychosocial disability
and quality of life beyond symptom severity in schizophrenia,” Disabil. Rebabil., pp. 1—
9, Feb. 2022.

National Advisory Mental Health Council, “Basic behavioral science research for
mental health: Perception, attention, learning, and memory,” An. Psychol., vol. 51, no.
2, pp- 133-142, Feb. 1996.

N. Peter, “Spirituality and mental healthMental Health Editors:Spirituality and mental
healthPhilip J Barker andPoppyBuchanan-Barker
WhurtFirst250£19.5018615639221861563922,” Ment. Health Pr., vol. 7, no. 8, pp. 24—
24, May 2004.

M. T. Siniawski, J. A. Saez, J. S. Pal, and S. G. Luca, “Creating learning through service
opportunities for engineering students: Lessons learned from a primarily undergraduate
liberal arts institution,” Int. . Serv. Learn. Eng. Humanit. Eng. Soc. Entrep., pp. 240-255,
Dec. 2014.

A. Hatzimanolis 7 al., “Deregulation of complement components C4A and CSMD1
peripheral expression in first-episode psychosis and links to cognitive ability,” Eur.
Arch. Psychiatry Clin. Neurosci., vol. 272, no. 7, pp. 1219-1228, Oct. 2022.

A. Baba and K. Bunji, “Prediction of mental health problem using annual student health
survey: A machine learning approach (preprint),” JMIR Ment. Health, Sep. 2022.

M. Zadworna, K. Kossakowska, and T. L. Renshaw, “Measuring subjective wellbeing
in a school context: A Polish version of the Student Subjective Wellbeing
Questionnaire,” Schoo/ Ment. Health, pp. 1-16, Sep. 2022.

K. Kollias ef al, “Investigating environmental parameters involved in psychosis
etiopathology. Translation and test-retest reliability of four scales,” Psychiatrike, Dec.
2022.

L. E. Sandilos, S. R. Neugebauer, J. C. DiPerna, S. C. Hart, and P. Lei, “Social-emotional
learning for whom? Implications of a universal SEL program and teacher well-being
for teachers’ interactions with students,” Schoo/ Ment. Health, pp. 1-12, Sep. 2022.

K. M. Canenguez ¢t al., “Implementation and outcomes of a national school-based
mental health program for middle school students in Chile,” Schoo/ Ment. Health, pp. 1—
12, Sep. 2022.

W. Weinlich, “Stereotypes in Popular Feature Films and their Importance for
Adolescents: How Can or Should Art Education Respond?’,” 2020.

R. F. Soldatos e7 al., “Prediction of Early Symptom Remission in Two Independent
Samples of First-Episode Psychosis Patients Using Machine Learning,” Schizophr. Bull.,
vol. 48, no. 1, pp. 122—133, Jan. 2022.

E. Al-Jbouri, N. C. Z. Andrews, E. Peddigrew, A. Fortier, and T. Weaver, “Building
elementary students’ social and emotional skills: A randomized control trial to evaluate
a teacher-led intervention,” School/ Ment. Health, pp. 1-13, Sep. 2022.

L. L. DilLeo, S. M. Suldo, J. M. Ferron, and E. Shaunessy-Dedrick, “Three-wave
longitudinal study of a dual-factor model: Mental health status and academic outcomes
for high school students in academically accelerated curricula,” Schoo/ Ment. Health, vol.
14, no. 3, pp. 514-530, Sep. 2022.



[54]

53]

[50]

[57]

58]

[59]

[65]

[66]

[67]

11

P. Stefanatou, C. S. Karatosidi, E. Kattoulas, N. Stefanis, and N. Smyrnis, “The
relationship  between premorbid adjustment and cognitive dysfunction in
schizophrenia,” Eur. Psychiatry, vol. 33, no. S1, pp. S78-879, Mar. 2016.

D. W. Murray, L. J. Kuhn, M. T. Willoughby, D. R. LaForett, and A. M. Cavanaugh,
“Outcomes of a small group program for early elementary students with self-regulation
difficulties: Limitations of transportability from clinic to school,” Schoo/ Ment. Health,
vol. 14, no. 3, pp. 531-549, Sep. 2022.

J. Miller and E. Berger, “Supporting first nations students with a trauma background in
schools,” School Ment. Health, vol. 14, no. 3, pp. 485497, Sep. 2022.

S. Dimitrakopoulos, A. Hatzimanolis, P. Stefanatou, L.-A. Xenaki, and N. Stefanis,
“S125. The role of dup, DUI and polygenic score for schizophrenia on cognition in
Athens fep study sample,” Schizophr. Bull., vol. 46, no. Supplement_1, pp. S82—883, May
2020.

X. Li, E. S. Huebner, and L. Tian, “Co-developmental trajectories of components of
subjective well-being in school: Associations with predictors and outcomes among
elementary school students,” Schoo/ Ment. Health, vol. 14, no. 3, pp. 738-752, Sep. 2022.
A. Y. AL-Sagarat, L. A. Al Hadid, A. Tapsell, L. Moxham, M. Al Barmawi, and A. H.
Khalifeh, “Evaluating and identifying predictors of emotional well-being in nursing
students in Jordan: a cross-sectional study,” Adp. Ment. Health, vol. 20, no. 3, pp. 242—
252, Sep. 2022.

W. Weinlich, “Stereotype in populiren Spielfilmen und deren Bedeutung fiir
Heranwachsende: Wie kann oder soll die Kunstpidagogik reagieren?,” Editorial Inbalt,
p. 25, 2021.

P. Stefanatou, G. Konstantakopoulos, E. Giannouli, N. Ioannidi, and V. Mavreas,
“Patients’ needs as an outcome measure in schizophrenia,” Ewr. Psychiatry, vol. 33, no.
S1, pp. S453-8453, Mar. 2016.

S. G. Six, K. A. Byrne, H. Aly, and M. W. Harris, “The effect of mental health app
customization on depressive symptoms in college students: Randomized controlled
trial,” JMIR Ment. Health, vol. 9, no. 8, p. 39516, Aug. 2022.

C. Morton, “Nursing students’ experiences of seeking mental health support: a
literature review,” Ment. Health Pr., vol. 25, no. 4, pp. 20—26, Jul. 2022.

S. P. Stefanatou Pentagiotissa, G. K. George Konstantakopoulos, E. G. Eleni
Giannouli, S. V. Silia Vitoratou, and V. M. Venetsanos Mavreas, “The relationship
between patients’ needs and psychopathology in schizophrenia: Do patients and
therapists agreer,” Eur. Psychiatry, vol. 30, p. 1376, Mar. 2015.

L. Bastien et al, “Peer-presented versus mental health service provider-presented
mental health outreach programs for university students: Randomized controlled trial,”
JMIR Ment. Health, vol. 9, no. 7, p. 34168, Jul. 2022.

M. E. Taylor, O. Lozy, K. Conti, A. Wacha-Montes, K. H. Bentley, and E. M. Kleiman,
“The effectiveness of a brief telehealth and smartphone intervention for college
students receiving traditional therapy: Longitudinal study using ecological momentary
assessment data,” JMIR Ment. Health, vol. 9, no. 6, p. €33750, Jun. 2022.

B. Jagodics, K. Nagy, S. Szénasi, R. Varga, and E. Szab6, “School demands and
resources as predictors of student burnout among high school students,” Schoo/ Ment.
Health, Jul. 2022.



